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1. Entry level for SCDHHS for family & group homes.      5.  ECD 101 is taught at SC State Technical Colleges.  The Credential is issued by the 
2. Entry level for SC Department HHS – Prior to Dec. 31, 2001.  Beginning Jan. 1, 2002 this credential       SC Center for Child Care Career Development. 

was replaced by the SC Early Childhood credential.      6.  Administered by 4-year private and public institutions. 
3. Administered by Child Development Associate National Credentialing Program.    7.  Senior Research Institution 
4. Awarded by SC State Technical Colleges.                                                                                                                                                               

 
Created in 1993 to support the career development system for early care and education professionals that was developed by the Center for Child Care Career Development and funded by the Department of Health 
and Human Services (Currently Department of Social Services) 
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How will SCDSS check my training hours? 

FACTS YOU SHOULD KNOW ABOUT THE SOUTH 
CAROLINA CHILD CARE TRAINING SYSTEM 

What training do I need to meet South Carolina Department of Social     
Services (SCDSS) requirements?  

All Child Care Staff: *15 hours of training are required annually. 
A minimum of 5 hours of Child Growth and Development 
A minimum of 5 hours of Curriculum Activities for Children 
5 Hours in other Early Childhood Areas 

Recommended areas include: Safety, Health, Nutrition, Guidance, Profes-
sional Development. 

Directors/Operators: *20 hours of training are required annually. 
A minimum of 5 hours related to Program Administration 
A minimum of 5 hours of Child Growth & Development, Early Childhood       

Education, and/or Health and Safety 
10 hours in other Early Childhood Areas 

Recommended areas include: Guidance, Curriculum Activities, Nutrition,  
Professional Development. 

Who needs to meet the SCDSS Annual Training Requirements?  

All paid staff, directors, and operators of regulated child care in South Caro-
lina need to meet the SCDSS Annual Training Requirements. This includes pri-
vate and public child care centers, group homes, and child care centers oper-
ated by religious bodies or groups.  

How do I know if training counts for SCDSS? 

You will sign an official SCDSS attendance roster at any child care 
training that has been registered for SCDSS credit.  

You can print an official copy of your transcript showing all training 
documented by CCCCD. You must go to our website at www.sc-
ccccd.net and set up your login under the “transcripts” tab.  
The SCDSS licensing specialists will check your transcript during their 
visits.  

What different types of training will SCDSS accept?  

Video—Three hours of video training will be accepted each year. To re-
ceive credit download or request a Video Tape Registration form and mail 
to CCCCD. 

Specialized Training—Training not specifically designed for child care pro-
viders, but which meets the needs of a particular teacher may be docu-
mented as specialized training. Download or request a Specialized Training 
form prior to attending the training. Return the completed form to CCCCD. 

College Courses—Only courses that relate directly to the areas required 
for training will meet the SCDSS Child Care Training Requirements for 
training hours. Download or request the Request for College Coursework 
Credit form, attach a copy of your grade report, and mail to CCCCD.  

Conferences—In-state registered conferences will have official SCDSS 
barcode labels to attach to individual conference attendance forms. For 
out-of-state conferences, request or download an Out of State Training 
form prior to attending the conference and return the completed form to 
CCCCD. 
Correspondence Courses—Only courses that relate directly to the areas 

required for training will meet the DSS requirements for training hours. 
Download or request the Correspondence Coursework Credit form, attach a 
copy of the certificate, and mail to CCCCD.  

Books and Magazines—Books and magazines are no longer accepted for 
child care training requirements.  

Out of State Training—Download or request an Out of State Training 
form prior to attending the training. Return the completed form to CCCCD. 

How can I get find training in my area? 

Group Child Care Home operators are required to have *15 hours of train-
ing annually and their staff is required to have *10 hours of training annu-
ally.  

* Must have blood-borne pathogens training as required by OSHA. CPR and First 
Aid do not count for the SCDSS annual training requirements.  

Workshops—All workshop type training sessions must be registered with 
CCCCD by the trainer at least 10 days prior to the session. An official 
attendance roster will be issued to the trainer. Each participant must sign 
this roster at the time of the training to receive proper DSS credit.    

CCCCD has a calendar tab on our website that indicates certified 
training and conferences throughout the state. You may also call your 
local First Steps office and local Child Care Resource and Referral 
Agency to determine if training is being offered in your area. Many 
local school districts also offer training through their adult education 

South Carolina Center for Child Care Career Development  

Questions? Call one of the training coordinators toll free at 1-866-845-1555.  



T he T.E.A.C.H. EARLY CHILDHOOD® Project 
 

T.E.A.C.H. scholarships- T he T.E.A.C.H. EARLY CHILDHOOD® project, 
Now in its second decade, is flourishing throughout 
the United States as more and more states recognize 
the benefits of a well-educated, well-compensated 
early childhood workforce. This national project is an 
effort to improve the quality of child care by focusing 
on scholarship, education, commitment and 
compensation. 
T.E.A.C.H. EARLY CHILDHOOD® SOUTH CAROLINA 
provides scholarships for directors, teachers, and 
family/group providers working in child care to 
complete course work in early childhood education. 
In 2001, the Center for Child Care Career 
Development (CCCCD) established the Teacher 
Education and Compensation Helps (T.E.A.C.H.) Early 
Childhood® project to: 

-reduce turnover rates, 
-increase the education of child care providers, 
-combat poor teacher compensation, 

 
T.E.A.C.H. Scholarship program provides access to early childhood providers at any one of the 
16 Technical Colleges in the Technical College System and seven Baccalaureate Institutions in 
South Carolina.  
 
Articulation agreements are in place with seven Baccalaureate Institutions with 2 + 2 agreements 
and course for course articulation.  There are three options at the Bachelor Degree level for 
students to obtain their degree.  The first option is a degree in early childhood education with 
teacher certification.  The second option is a degree through a Family and Consumer Sciences 
Program with a Child Development emphasis and the third option is a Bachelor Degree in Child 
and Family Studies.   
 
Courses are taught online, hybrid model, traditional face to face classes, off-site, cohorts 
established at satellite campuses, and weekend classes. 
 
The South Carolina Early Childhood Credential, School-Age Credential, Director Credential, 
and Infant-Toddler Credentials are available to the early childhood field. 
 
The Associate Degree for early childhood educators is embedded in programs to be a natural fit 
for the non-traditional student. 
 
2009-2010 preliminary data sets show approximately 1,360 T.E.A.C.H. participants are 
obtaining college credit (ECD 101 through Bachelor Degree course work). 
 
 



ECAC – Team 3:  Professional Development & Higher Education 
Notes from Child Care Provider Conference Call 6/2/10: 
 
Participants:  Krista Kustra (staff), Susan DeVenny, Debbie Robertson, Kellye Rembert, 
Marie Darstein, Vicki Hoover (SC Child Care Association), Cindy Walton-McCawley   
 
TEACH –  
ECD 101 and SAC 101 is OK but anything beyond is not doable – too much time off is 
needed for upper level classes – providers can not support their staff who need so much 
time off for classes.  Issues in continuity of care for children at center when teacher is 
away at class regularly. 
 
More courses offered in evenings the better- 
 
More courses period – often get call that class is cancelled at last minute due to lack of 
participation – students ready to begin and then informed at last minute that class is 
cancelled…this is from Trident Tech.  (Sunshine House that oversees 11 schools) – Issue 
more prevalent in Trident area than Columbia area. 
 
Some using on-line classes for AA program – directors and teachers like this – especially 
younger population.   ECE however does require hands on training is important also. 
 
What TRAINING resources are you using currently? 
 
Early Childhood Training Coordinators for school system – hard to get them to come and 
do training – issues with collaboration with school districts – hard to do –  
Robin McCants at SDE is responsive – but local school districts are not as willing to 
cross the line to work with private providers 
Barrier is opening up local experiences for public and private providers to train together. 
Needs to be done in 2 to 3 hour increments (can’t be long hours and multiple days for 
private providers) 
SCCCA – conferences are better attended now – not as much training being offered 
locally as it used to be 
CCCCD – 7,480 registered trainers across the state can do training – most on that list 
want to charge fees  
Not everyone who can deliver training is on the registry  
FS requirement for next year is that training must be coordinated with others offering 
training  
 
Tammy Nix – National Administrators Credential in Columbia- NACCA – recognized 
nationally but not recognized as part of ABC system – those transferring from another 
state should be given some credit for completing the NAC. 
 
Florida Division of Children and Families does review of various credentials and 
establishes equivalencies  
 



SC focus on PITC, Infant Toddler Credential – are these being accessed?  One staff 
member is working on Masters and participating in PITC 
 
More training on ITERS-R like there used to be ECERS-R – same thing with SACERS 
 
So much internal training for Sunshine House and Adelerian – more in house training on 
ECERS and ITERS -  which helps programs to measure progress and assess improvement 
as they go along. 
 
Free training has been cut way back—Cost of training is a huge issue—from an economy 
perspective 
 
Conferences are valuable – they serve an important role in making providers feel like a 
professional – tremendous shot in the arm for those attending.  Network, share 
information and their challenges. 
 
DSS scholarships for conferences very helpful – that is why attendance is up. 
 
Conferences should not be at Myrtle Beach in a hotel – venue needs to be appropriate, 
not fancy expensive place.  Too many distractions for their staff. 
 
Need an entity devoted to posting training so that one place for all providers to go and 
find out about training- expansion of CCCCD website so you can search by time of day, 
location, content. 
 
Would not list in-house training that is not available to public 
 
Communicating with ECE providers is difficult – hard to reach down – not all are on-
line, hard to network – if you don’t send letter or knock on door – hard to reach 
 
Provider networks are difficult to maintain – often begun and then dwindle due to lack of 
leadership, etc. 
 
How to get input from teachers in class rooms – need to get to those who are in need of 
training and not connected to resources. 
 
Go to summer technical college classes and interview the providers who are enrolled. 
 
Action item suggestion: find home based providers or those more isolated and get their 
input – great graduate student project.  Janet Marsh’s workforce survey did a good job of 
reaching providers – needs to be done again. 
 
Survey should include questions about when teachers get training and do they get 
reimbursed for it?  This is a big difference between public and private providers. 
Are staff paid while attending training? 



Team 3: Group 1 Points from the 6/1/10 Phone Conference 
 

 
Question Response 
#1 • A core competencies document for the South Carolina early childhood education 

community was prepared by the University of South Carolina in collaboration with 
its partner organizations and agencies.  The document is a template for trainers and 
a checklist for child care center directors who wish to benchmark their programs 
against model standards. 

• Training programs, workshops, and conferences are all in the developmental stages 
and the content of these professional development offerings will be guided by the 
core competencies. 

#2 • The Level 1 core competencies are adequately addressed through a number of 
training opportunities across the state.  Levels 2 and 3 core competencies are not 
well addressed. 

• There are some areas in the state which do not have a sufficient number of training 
opportunities. 

• Staff at the child care centers should be encouraged to seek out training 
opportunities that expand their knowledge and should be discouraged from 
repeating trainings on topics they have already covered previously. 

#3 • The group would like to see the statewide use of the core competencies document. 
 
 



 
 

Team 3: Working Group 2 Training & Education of the Early Education Workforce Meeting Notes 
from the 6/1/10 Telephone Conference Call 

Attendees:  Krista Kustra (staff); Bernadette Houghton (scribe); Melissa Starker (group leader), Penny 
Danielson; John Hestor; Kim Ingram; Wendy Liberator; Robbie Hall; Ann Pfeiffer; Mary Anne 
Matthews; Rose Mary Wilson; Sherry Osborne; Marie Darstein; Kerrie Welsh; Beverly Hunter 
 
 
Question #1:  Are training opportunities and delivery methods appropriate? 

1. The group discussed the current availability of training options. 
a. Each segment of the early childhood education community (ECC) has developed its 

own workshops, conferences, and professional development (PD) activities.  This was 
partly due to the fact that each group has its own certifying standards. 

b. One problem is that groups are unaware of what others are doing.  For example, Head 
Start centers graciously open their doors to all members of their local ECC when they 
conduct trainings.  However, attendance might be improved if invitations were 
distributed widely in the community. 

i. RECOMMENDATION:  Enjoin partners to collaborate in developing programs 
which can be accessed by more than one segment of the ECC.  For example, 
home visitation practitioners could be invited to literacy workshops in order to 
enhance home visitors’ knowledge of reading strategies parents might employ. 

2. Web-based trainings were considered. 
a. Web-based PD included webinars, on-line training, and self-paced courses. 
b. Web-based PD is being used more frequently now that budgets do not allow now for 

travel. 
i. RECOMMENDATION:  Include Web-based offerings on the list of PD 

activities. 
c. Concern was raised about the depth of understanding and level of participation Web-

based attendees attained in this type of PD.  This will need to be addressed by the team 
if distance learning is going to be included as a viable PD option. 

3. ACTION ITEMS: 
i. Create a catalog of PD activities offered by all the partners on the team, 

organized by title and region.  
 
Question #2:  Are we individualizing instruction through mentoring and coaching? 

1. The group discussed how mentoring, coaching, and technical assistance differ.  For the 
purposes of the current discussion, the terms are synonymous. 

2. Technical assistance providers (TAPs) must be more aware of the PD activities their clients 
have undertaken so that they can target their assistance to reinforce the lessons learned in the 
PD sessions. 

3. Coaching and mentoring are more intensive than TA and also more costly. 
a. Questions were raised about the cost of such programs, even though they may be more 

effective over the long term than TA. 
4. ACTION ITEMS: 

i. Define coaching, mentoring, and TA for the purposes of the SC ECC. 
ii. Determine if a crosswalk of regions can be done, as each agency/organization 

has developed different boundaries for the areas it serves. 
iii. Develop a sample budget to support both a mentoring and a coaching model. 



 
Question #3:  How can we retain the highest performing teachers? 

1. T.E.A.C.H. is a federal program which provides scholarships, travel reimbursements, and book 
subsidies to the ECC.  The program is currently undersubscribed. 

a. The program has been successful at some sites, and the teachers and site directors of 
these sites have served as emissaries to broadcast the benefits of the program. 

b. Teacher retention at T.E.A.C.H. sites is greater than at non-T.E.A.C.H. sites, regardless 
of whether the site is urban or rural. 

2. The Centers of Excellence (COE) grant from the Department of Commerce put computers in 
each child care site so that teachers could engage in self-paced study.  Financial support for 
tuition was also given to participants, and travel funds were provided for participants to attend 
regional and state conferences and workshops. 

a. The program was undersubscribed, mainly due to the fact that the teachers did not see 
significant salary increases resulting from their increased knowledge. 

3. There have been past problems getting site directors to buy into compensation plans that 
support long-term wage gains; bonus programs have met with more success. 

a. Partners may offer to provide bonus dollars for high-performing teachers if their 
budgets and financial guidelines/regulations permit and if the site directors are unable to 
come up with the funds for this. 

4. ACTION ITEMS: 
i. Identify the states that used wage supports or enhancements for EC programs 

and provide Internet links for the data.  Additional information may be found at:  
http://www.childcareservices.org/ps/wage.html - North Carolina Child Care 
WAGE$ Project; 
http://www.ccw.org/storage/ccworkforce/documents/all%20data_web(final).pdf 
– Child care worker fact sheet; 
http://www.ccw.org/index.php?option=com_content&task=view&id=12&Itemid
=41 – Center for Child Care Workforce contains national data 

ii. Work with legislators to address an income-supplementation or bonus program 
to help retain qualified, trained workers. 

 
Question #4:  How do we increase the number of early childhood teachers? 

1. Interest in early childhood education could be sparked by offering an elective class in high 
school.  This is already done in some districts.  Information on career electives at the high 
school level may be found by consulting a high school’s Web site. 

2. There are currently no certifications or licenses associated with early childhood education and 
this may be a barrier to recruiting young professionals to the field.  At present, only K-12 
licenses are offered.  Colleges, however, do offer courses in early childhood education as 
electives. 

3. Employers do not look for specific education qualifications when hiring staff, although some 
individual centers (e.g., Head Start) require staff to meet federal standards for things such as 
safety. 

4. Articulation agreements between high schools, technical colleges, and 4-year colleges have 
made it easier for the ECC to progress up the career ladder. 

5. ECD 101 could be used as a qualifier for a certificate in early childhood education.  Some in 
the ECC already use this technical college course to train staff. 

6. ACTION ITEMS: 
i. Work with colleges and the Department of Education to develop a certification 

process for early childhood educators. 



ii. Revisit the Palmetto STARS plan 
(http://www.hspc.org/publications/pdf/SouthCarolinaReport.pdf) and possibly 
use it as a blueprint to phase in improvements benefitting the ECC. 

 
Question #5:  How do we increase the diversity in the ECC? 

1. The ECC at present offers few resources or programs for non-English speaking populations. 
2. There was general agreement that we need to pay more attention to the Hispanic populations in 

the state, particularly in teacher recruiting. 
3. There were no professional development opportunities noted for non-English speakers. 
4. ACTION ITEMS: 

i. Compile a list of PD offerings in Spanish. 
ii. Determine county-by-county need for bi-lingual education and parent services, 

and develop a directory of resources for parents and staff. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Team 3: Group 2 Points from the 6/1/10 Phone Conference 

 
Question Points 
#1 • Course and training offerings should be targeted to a broad range of early 

childhood educators, including classroom teachers, family visitation 
practitioners, Head Start employees, and foster care caseworkers. 

• Partners should make an effort to compile a master list of course, workshop, 
and conference offerings so that the broadest range of early childhood 
practitioners might take advantage of professional development opportunities. 

• Partners should identify gaps in the professional development offerings and 
work toward plugging them. 

• On-line courses, workshops, and webinars are being used more frequently now 
due to budget constraints, so the partners should establish criteria for including 
these Web-based trainings. 

• The number of professional development opportunities, as well as the focus of 
these opportunities, varies from region to region, and partners might wish to 
explore ways to coordinate workshop and conference offerings to better address 
the needs of the early childhood education community. 

#2 • There are currently several programs that support a coaching or mentoring 
model and all report improved teacher performance. Technical assistance is also 
widely available. 

• The differences between coaching, mentoring, and technical assistance are 
mainly in the focus and the intensity of the services offered. 

• The major obstacle to implementing these programs on a large scale is cost  
#3 • The barrier to retaining the highest qualified teachers seems to be wages and 

benefits. 
• Centers with the most highly trained teachers have the highest teacher retention 

rates. 
• There is funding available for teacher training, but recruiting teachers to take 

advantage of the training has been difficult.  
#4  • Since the colleges do not offer teacher certification in early childhood 

education, recruiting young professionals to this education level is difficult. 
• The Department of Education does not have a licensure/certification process for 

early childhood teachers. 
• Establishing a base level of certification could be achieved by using the existing 

ECD 101 course that is offered at the technical colleges. 
#5 • There are no existing plans for addressing diversity in the early childhood 

community. 
• There are few resources for either supporting early childhood staff or families 

who have cultural differences. 
 
 
 
 
 
 





The Foundation of Excellence: South Carolina’s Core Competencies for Early 
Childhood Teachers/Caregivers and Program Administrators outlines the 
knowledge, skills, and dispositions needed by early childhood professionals 
working with children from birth to school age in any early care and  
education setting. 

This document is built on the knowledge that all children: 
Develop best in environments that provide meaningful and relevant •	
learning opportunities; 
Construct their knowledge of the world through activities, experiences •	
and interactions with others; 
Thrive when their needs are recognized, respected and addressed; •	
Develop to their fullest potential when adults form nurturing •	
relationships and create environments and experiences that are 
inclusive of their cultures and differing needs and abilities.

Introduction

1



Why define core competencies? 

The quality of care and education services impacts children’s academic and 
social outcomes (Abbott-Shim, Lambert, & McCarty, 2000; Burchinal et al., 
2000; Burchinal & Cryer, 2003; Ceglowski, 2004; Kreisman, 2003; NICHD 
Early Child Care Research Network, 2002; Peisner-Feinberg et al., 1999; 
Phillips, Mekos, Scarr, McCartney, & Abbott-Shim, 2000; Tzuriel, Kaniel, & 
Kanner, 1999). Children who participate in high quality care and education 
programs are better prepared to begin formal schooling with the knowledge, 
skills, and dispositions needed for success. 

Teacher preparation/professional development is one of the most important 
contributors to the quality of programs. Teachers with degrees specific to early 
childhood education or participation in ongoing professional development 
provide better outcomes for the children they serve (NICHD Early Child 
Care Research Network, 2002) and create classrooms with higher global 
ratings of quality (Blau, 2000; de Kruif, McWilliam, Ridley, & Wakeley, 
2000; Howes, Whitebook, & Phillips, 1992; NICHD Early Child Care 
Research Network, 2002; Scarr, Eisenberg, & Deater-Deckard, 1994).

Rationale

To inform this work a survey on core knowledge priorities was completed 
by hundreds of individuals who represented a wide variety of stakeholders, 
including parents, grandparents, infant/toddler teachers and assistants, 
preschool teachers and assistants, family child care providers, nannies, 
program administrators, and others. The surveys were distributed at local 
early childhood conferences and professional development training sessions 
through the South Carolina Early Childhood Association, South Carolina 
Association for the Education of Young Children, and through the State 
Department of Education Office of Early Childhood. 

The survey data was aligned with the South Carolina Department of Social 
Services Child Care Licensing Regulations, ABC Program Standards and the 
professional development standards from the National Association for the 
Education of Young Children. The content areas were then refined through 
reviewing other state’s core knowledge/competencies documents, best 
practices in teacher preparation, and current research and recommendations 
related to teacher preparation from various sources. Dr. Sharon Lynn Kagan 
reviewed the initial document and provided important direction for the 
revision. 

Content reviewers included: 

Dr. Floyd Creech, Florence School District One•	
Mrs. Donna Davies, Center for Child Care Career Development•	
Dr. Nancy Freeman, University of South Carolina•	
Dr. Janet Marsh, Clemson University•	
Ms. Ann Pfeiffer, Center for Child Care Career Development•	
Dr. Louester Robinson, Trident Technical College•	
Dr. Abby Thorman, Thorman Strategy Group•	
Dr. Linda Weaver-Griggs, York Technical College•	

Methodology

2



Organization

The Core Competencies are divided into five content areas: 

1. 	 Child Development 
Characteristics of Development •	
Observation and Assessment •	

2. 	 Curriculum 
Curriculum and Learning Environment•	
Promoting Social and Emotional Development•	
Promoting Physical Development•	
Promoting Cognitive Development•	
Promoting Language and Literacy Development •	

3. 	 Health, Safety and Nutrition
Health•	
Safety•	
Nutrition •	

4. 	 Guidance
Interactions with Individual Children•	
Group Experiences •	

5. 	 Professional Development
Family and Community Relationships•	
Advocacy and Leadership•	
Professionalism•	
Ethics •	

To help young children arrive at school prepared for success, South Carolina 
must provide high quality early childhood professional development with 
content that increases participants’ levels of expertise. 

The five content areas each have three levels of expertise based on training, 
education and experience. The levels establish a continuum from the 
preliminary skills necessary to begin work with young children to a mastery 
of early childhood knowledge and competencies. Early childhood teachers/
caregivers and program administrators move from one level to another 
through a combination of formal study, training and reflection on practice. 
The levels are: 

Level 1: 	 Knowledge and skills expected from someone who may be new 
to the field or who has little formal training in early care and 
education. The South Carolina Early Childhood Credential or 
the South Carolina Director Credential provide training in all 
competencies at this level. 

Level 2: 	 Knowledge and skills expected from someone who has at least a year 
of experience, possesses the knowledge and skills of the previous 
level AND holds an associate’s degree in Early Care and Education 
or Program Management. 

Level 3: 	 Knowledge and skills expected from someone who has at least two 
years of experience, possesses the knowledge and skills of the two 
previous levels AND holds a bachelor’s degree or above in Early 
Childhood Education or a closely related field.

3
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Promoting Physical Development

LEVEL 1 LEVEL 2 LEVEL 3
Provides all children, including •	
infants, with physical activity 
during the day. 

Takes part in children’s activities •	
indoors and outdoors.

Plans indoor and outdoor areas, •	
materials, and activities to 
encourage children’s physical 
development.

Provides daily activities to •	
promote children’s fine and 
gross motor skills; adapts these 
activities for children with special 
needs.

Helps other teacher/caregivers •	
support children’s physical 
development. 

Seeks help to address identified •	
physical delays. 

Shares with families and others •	
ideas for fine and gross motor 
activities to promote children’s 
development.

LEVEL 1 LEVEL 2 AND LEVEL 3
Provides ongoing training for all •	
staff on physical development. 

Helps identify children who may •	
need referrals for delays in 
physical development. 

Provides written materials for •	
staff and families on physical 
development. 

Connects staff to •	 South Carolina 
Early Learning Standards on 
Physical Development.

Supports families and staff who have questions or concerns about a •	
child’s physical development. 

Helps staff provide activities to promote children’s physical •	
development. 

Provides training and support for staff on inclusion of children with •	
special needs.
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Promoting Cognitive Development

LEVEL 1 LEVEL 2 LEVEL 3
Recognizes that young •	
children learn through 
exploration and hands-on 
experience.

Provides opportunities for •	
hands-on active learning 
throughout the day.

Encourages children to ask •	
questions.

Asks children open-ended •	
questions. Actively listens to 
their comments and responds 
appropriately.

Extends children’s ideas with •	
questions or thoughts.

Encourages play; •	
understands children learn 
through play.

Creates opportunities daily for children to •	
explore and discover using both concrete 
and open-ended materials.

Encourages children to compare, contrast •	
and play with thoughts, materials and ideas 
in individual and unique ways. 

Designs daily activities to promote children’s •	
cognitive skills and encourage: 

Creativity ––
Curiosity ––
Exploration ––
Problem solving ––
Individuality (e.g., all of the projects do ––
not look the same) 

Adapts these activities as appropriate for •	
children with special needs.

Values the process of creation as more •	
important than the final product.

Adapts activities and curriculum to meet •	
individual children’s needs and meet needs 
of different types of learners.

Revisits experiences in small or large groups •	
so children can build on learning and refine 
thinking skills. 

Offers developmentally appropriate math •	
and science activities to help children learn 
concepts like Cause & Effect, Space, Time, 
Weight, Shape, Quantity, Patterns and 
One-to-one correspondence.

Integrates creative expression throughout •	
the curriculum.

Uses different teaching •	
strategies to meet the needs 
of all types of learners.

Describes remedial and •	
enrichment activities 
to enhance cognitive 
development.

Helps others apply best •	
practices in helping children 
develop knowledge and 
skills. 

Using specific examples, •	
explains how children 
represent their thoughts, 
feelings and ideas in 
creative activities.

Uses resources to help •	
address identified delays.

Shares activities with families •	
and others to build children’s 
cognitive skills.

LEVEL 1 LEVEL 2 LEVEL 3
Provides ongoing training •	
for staff on children’s 
cognitive development, 
learning styles and brain 
development. 

Provides materials for staff •	
and families on cognitive 
development. 

Shares •	 South Carolina Early 
Learning Standards on 
Approaches to Learning and 
Mathematics with staff.

Supports families and staff who have •	
questions or concerns about a child’s 
cognitive development. 

Helps identify children who may need •	
referrals for cognitive delays.

Sets up the environment and daily schedule •	
and provides materials that increase 
children’s knowledge and understanding. 

Provides information to staff and families •	
on the value of creative expression to the 
development of the whole child. 

Arranges experiences for children that •	
broaden their knowledge base.

Mentors staff to provide •	
developmentally 
appropriate, challenging 
activities daily for each child.

Provides training and •	
materials for staff for 
inclusion of children with 
special needs.

10



PRO
G

R
A

M
 A

D
M

IN
ISTR

A
TO

R
TEA

C
H

ER
/C

A
R

EG
IV

ER

Promoting Language and Literacy Development

LEVEL 1 LEVEL 2 LEVEL 3
Reads to children daily. •	

Provides age appropriate •	
books and writing materials for 
children’s use. 

Talks with children both •	
individually and in groups. 

Asks children open-ended •	
questions. 

Encourages children to •	
communicate with each other 
and with adults. 

Uses an appropriate variety •	
of books, songs, rhymes and 
games with individuals and with 
groups. 

Expands children’s vocabulary •	
through conversation, materials, 
and activities.

Points out written words in the •	
classroom.

Writes in front of children and •	
explains what is being written.

Helps children understand, develop •	
and use 

Verbal ––
Nonverbal––
Written communication skills.––

Designs daily developmentally •	
appropriate activities to promote 
children’s literacy skills: 

Oral language ––
Alphabet Knowledge ––
Phonological Awareness––
 Print Awareness ––

Adapts language and literacy •	
activities for children with special 
needs and children who are English 
language learners. 

Uses children’s experiences to build •	
language and basic literacy skills.

Creates a print-rich environment. •	

Plans experiences to help children •	
understand the connections between 
spoken, printed, and written words.

Uses remedial and enrichment •	
activities to help language and 
literacy development.

Mentors other teacher/ •	
caregivers to promote children’s 
language and literacy skills. 

Provides referrals when a delay •	
is suspected.

Bases curriculum and activities •	
on new research on language 
development.

Shares language and literacy •	
activities with families.Introduces 
a second language in the early 
years.

Mentors other teachers/ •	
caregivers on the Early Learning 
Standards in Language and 
Literacy.

LEVEL 1 LEVEL 2 LEVEL 3
Provides ongoing training for •	
staff on language and literacy 
development.

Provides materials for staff •	
and families on language and 
literacy development.

Helps provide referrals •	
for children who may have 
language or literacy delays. 

Shares •	 South Carolina Early 
Learning Standards in Language 
and Literacy with staff.

Supports families and staff who have •	
questions or concerns about a child’s 
language or literacy development. 

Works with staff to adapt activities •	
for children and families who are 
English language learners.

Provides resources for •	
developmentally appropriate 
activities to build children’s 
language and literacy skills. 

Makes sure children with •	
possible communication or 
literacy delays receive referrals 
and assessments.
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Health

LEVEL 1 LEVEL 2 LEVEL 3
Explains how germs and disease •	
spread. 

Performs a daily health check on •	
each child. 

Washes hands appropriately •	
with soap and running water.

Teaches children how to wash •	
their hands appropriately.

Sanitizes toys/materials and •	
diapering, toileting, and eating 
areas regularly.

Adheres to health licensing •	
regulations and program 
policies.

Checks each child’s health status •	
daily and documents when illness 
is suspected.

Provides health-related •	
information to families.

Recognizes and accepts •	
culturally influenced health 
practices.

Models good health practices.•	

Makes appropriate referrals •	
to families for children’s health 
issues and needs.

Mentors teachers/caregivers •	
on culturally influenced health 
practices.

Provides activities that teach the •	
importance of a healthy lifestyle 
to children and families.

Helps others understand •	
connection between stress and 
physical and mental health 
and provides information on 
strategies to reduce stress for 
young children.

LEVEL 1 LEVEL 2 LEVEL 3
Provides ongoing training for •	
staff on health and sanitation 
regulations, policies and 
standards.

Provides needed health and •	
sanitation equipment and 
supplies. 

Works with staff to make sure •	
health and sanitation practices 
are used daily.

Shares •	 South Carolina Early 
Learning Standards on Physical 
Development and Health with 
staff.

Assesses health practices in •	
the learning environment(s) 
regularly.

Works with staff to improve •	
health and sanitation.

Communicates with staff and •	
families about any health issues 
that affect the program.

Applies a broad definition of •	
health that includes the whole 
child. 

Develops plans to address •	
possible health emergencies.

CORE COMPETENCIES:

Health, Safety & Nutrition

12



PRO
G

R
A

M
 A

D
M

IN
ISTR

A
TO

R
TEA

C
H

ER
/C

A
R

EG
IV

ER

Safety

LEVEL 1 LEVEL 2 LEVEL 3
Follows emergency and disaster •	
procedures. 

Checks indoor and outdoor •	
environments for safety hazards.

Maintains a clean and clutterfree •	
space for children to play.

Makes sure all children are safe •	
at all times.

Demonstrates how to use fire •	
extinguishers and other safety 
equipment.

Follows procedures for •	
responding to suspected abuse 
and neglect of children.

Certified in pediatric CPR and •	
first aid.

Teaches children simple safety •	
rules and practices. 

Practices emergency procedures •	
regularly. 

Ensures safety equipment works •	
properly (e.g., smoke detectors, 
fire extinguishers). 

Makes sure the indoor and •	
outdoor environments are safe. 

Communicates licensing •	
regulations on safety standards.

Selects safe, age-appropriate •	
toys, materials, and equipment. 

Integrates safety concepts into •	
the curriculum.

Assists teachers/caregivers in •	
making changes to create a 
safer learning environment.

ALL LEVELS
Makes sure indoor and outdoor environments are safe and fee of •	
all hazards.

Makes adaptations to ensure environment is safe for children with •	
special needs.

Provides information on safety practices to families.•	

Regularly practices emergency and safety procedures such as fire, •	
disaster, and tornado drills. 

Keeps current list of phone numbers for contacting families and •	
emergency services. 

Provides ongoing training for staff on safety. •	

Makes sure staff follows procedures for responding to suspected •	
child abuse and neglect of children.
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Nutrition

LEVEL 1 LEVEL 2 LEVEL 3
Handles food safely.•	

Allows children to decide •	
whether to eat, what to eat, and 
how much to eat. 

Models healthy food choices. •	

Creates a pleasant, clean •	
environment for children to eat 
meals and snacks with their 
peers. 

Makes sure children are not •	
exposed to food to which they 
are allergic.

Follows each family’s directions •	
about child’s diet (for example, 
makes sure children follow a 
vegetarian diet if that is the 
family’s preference).

Communicates with families •	
about children’s eating patterns, 
food choices, and food activities. 

Takes appropriate precautions •	
and makes sure children are not 
exposed to food to which they 
are allergic. 

Plans and guides nutritious •	
cooking experiences appropriate 
for the group of children.

Includes information about •	
nutrition in learning activities.

Observes children during •	
mealtimes to learn about their 
individual eating preferences; 
uses this to inform menus and 
meal schedules.

Recognizes when a child needs a •	
referral to a health professional 
because of nutritional needs or 
feeding difficulties.

Provides information on food •	
and nutrition to families and 
includes nutrition concepts in the 
curriculum.

ALL LEVELS

Plans daily meals and snacks that follow USDA guidelines to meet the •	
individual and group needs of the children in their care.

Ensures accurate menus are posted for families.•	

Provides ongoing training for staff on food and nutrition.•	

Gives families information on good nutrition and its connection to •	
obesity and overall health.

Supervises menu planning, meal preparation, and related •	
recordkeeping. 

Communicates with families about nutrition policies and procedures.•	
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Interactions with Individual Children

LEVEL 1 LEVEL 2 LEVEL 3
Builds a relationship with each •	
child.

Is positive, respectful, consistent •	
and calm with each child.

Demonstrates appropriate •	
expectations of each child. 

Helps children understand rules •	
and limits.

Uses positive guidance, like •	
redirection, choices and problem 
solving.

Works with children to resolve •	
conflicts in age-appropriate 
ways.

Explains how the environment •	
and activities affect children’s 
behavior; adjusts both to meet 
children’s needs.

Has realistic expectations of •	
behavior based on development, 
culture, and special needs.

Describes how positive guidance •	
helps develop social skills and 
self-control.

Works with families on behavior •	
issues – asks for input, offers 
ideas, and helps develop 
solutions.

Uses community resources to help •	
with unusual behaviors. 

Helps others use positive •	
guidance techniques.

Explains how a child’s attention •	
span, personality, social skills 
and physical needs affect 
behavior. Helps others consider 
these factors that affect 
children’s behavior.

Works with others to understand •	
child development and to 
have realistic expectations for 
children.

ALL LEVELS
Develops written discipline policy that promotes positive guidance.•	

Provides information and resources to families on positive guidance •	
and how to reduce problem behaviors.

Provides ongoing training for staff on positive guidance techniques.•	

Works with staff and families on behavior issues.•	

Maintains a list of community resources to help staff or families •	
facing difficult situations.

CORE COMPETENCIES:

Guidance
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Group Experiences

LEVEL 1 LEVEL 2 LEVEL 3
Helps children be kind to each •	
other. 

Reacts quickly when disruptive •	
behavior occurs. 

Handles routine transitions in •	
schedule (e.g., from free play to 
mealtime, from lunch to nap) with 
patience and clear directions. 

Helps children follow rules and •	
limits. 

Demonstrates consistency and •	
fairness with all children.

Communicates respect and •	
fosters cooperation in the 
program through words and 
actions. 

Anticipates disruptive behavior •	
and takes steps to prevent it.

Provides opportunities for •	
children to develop relationships 
and a sense of community. 

Uses positive guidance, including •	
problem solving and negotiation.

Helps children develop skills •	
to work cooperatively in small 
groups, such as problem solving, 
negotiating and compromising. 

Uses knowledge of child •	
development to manage group 
experiences effectively. 

Uses observations and •	
assessments of individuals to 
inform group experiences.

Adapts group experiences •	
so they meet the needs of all 
children. 

Evaluates transitions between •	
activities and makes adjustments 
when necessary.

ALL LEVELS
Provides ongoing training for staff on children’s group experiences.•	

Builds positive guidance skills by attending conferences, trainings and •	
reading professional books and journals.

Observes group experiences and provides feedback to staff on how to •	
enhance children’s learning in groups, build a sense of community and 
solve problems.
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Family and Community Relationships

LEVEL 1 LEVEL 2 LEVEL 3
Is friendly and professional with •	
each child’s family.

Respects the culture and structure •	
of each family. 

Respects each family as their •	
child’s first teacher. 

Shares daily events with families. •	

Supports children’s relationships •	
with their families. 

Respects confidentiality.•	

Creates a welcoming •	
environment and communicates 
openly with all families.

Uses pictures and materials •	
that reflect the children in the 
program and in the community 

Asks families to share their •	
special skills, talents, and culture 
with the program.

Provides individual parent •	
conferences at least twice a 
year.

Helps families understand •	
how they are teachers of their 
children.

Learns about the culture of each •	
family and uses this knowledge 
in the program.

Helps others build positive •	
relationships with families.

Gives referrals to community •	
resources. 

Involves and supports families •	
in implementing Individual 
Family Service Plans (IFSPs) and 
Individual Education Plans (IEPs). 

Models an inclusive classroom.•	

LEVEL 1 LEVEL 2 LEVEL 3
Helps staff understand the •	
importance of the family and 
community for children. 

Respects cultural differences.•	

Maintains an open door policy. •	

Trains staff on how to provide •	
individual parent-teacher 
meetings; ensures these take 
place at least twice a year.

Works well with families of •	
diverse socio-economic, cultural, 
and linguistic backgrounds. 

Creates ways for families to be •	
involved regularly.

Is informed about current •	
issues facing families and the 
community.

Helps families build their skills •	
with classes/information on child 
development and parenting. 

Involves families in planning, •	
problems solving, and program 
management.

Connects staff and families to •	
community resources.

Develops and implements a •	
community involvement plan for 
the program.

Works to ensure staff reflects •	
the diversity of families in the 
program and community.

Cultivates an appreciation •	
for diversity among children, 
families, and staff.

CORE COMPETENCIES:

Professional Development
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Advocacy and Leadership

LEVEL 1 LEVEL 2 LEVEL 3
Explains how play helps children •	
learn. 

Joins professional association(s).•	

Learns about advocacy issues. •	

Tells others about value •	
of quality early childhood 
experiences. 

Participates in professional •	
association(s).

Informs decision makers how to •	
improve the quality of early 
care and education and how this 
will benefit young children.

Identifies community needs that •	
affect children.

Explains best practices to others.•	

LEVEL 1 LEVEL 2 LEVEL 3
Informs others about value •	
of quality early childhood 
experiences.

Learns about advocacy issues.•	

Holds staff meetings regularly.•	

Helps staff to reflect on their •	
work.

Communicates effectively with •	
families, staff and the community.

Joins and encourages staff to •	
join professional association(s).

Plans staff meetings to improve •	
program practices.

Shares advocacy information •	
with staff.

Is active in professional •	
association(s).

Informs decision makers how to •	
improve the quality of early 
care and education and how 
quality programs will benefit 
young children.

Advocates for young children •	
and families at the local, state or 
national levels.

Serves on professional boards or •	
committees.

Explains the legislative process •	
to others.

Is informed about pending •	
early care and education policy 
changes and legislation.

Mentors staff in decision-making •	
and problem solving.
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Ethics

LEVEL 1 LEVEL 2 LEVEL 3
Aware of thr NAEYC Code of •	
Ethical Conduct.

Applies the Code of Ethical •	
Conduct in the workplace.

Explains how to use Code of •	
Ethical Conduct in the workplace.

Educates others on the NAEYC •	
Code of Ethical Conduct 
and helps others behave in 
accordance with it.

LEVEL 1 LEVEL 2 LEVEL 3
Familiar with the NAEYC •	
Code of Ethical Conduct and 
the Supplement for Program 
Administrators. 

Shares the Code with staff.•	

Uses the Code and the •	
Supplements for Program 
Administrators and Adult 
Educators in decision-making.

Uses the Code in on-site staff •	
trainings and supports staff use.

Uses the Supplement for •	
Program Administrators and 
Adult Educators in managing the 
program.
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Professionalism

LEVEL 1 LEVEL 2 LEVEL 3
Has a positive attitude.•	

Honors program policies and •	
procedures.

Has good hygiene and dresses •	
appropriately.

Values his/her impact on the lives •	
of children and families. 

Is respectful to all families, •	
children, and co-workers.

Is a helpful team member who •	
works well with other staff and 
with families. 

Meets licensing requirements for •	
professional development.

Accepts feedback and uses it to •	
improve practice.

Identifies professional •	
development needs.

Examines personal belief system •	
and understands how it impacts 
teaching.

Creates and uses a personal •	
professional development plan.

Follows state licensing and other •	
standards.

Helps the program exceed •	
licensing and meet high quality 
standards. 

Serves as a mentor to other •	
teachers/caregivers.

Presents at local and state early •	
childhood conferences.

LEVEL 1 LEVEL 2 LEVEL 3
Helps staff follow state licensing •	
regulations. 

Is familiar with standards •	
for quality early childhood 
programs, such as accreditation. 

Completes trainings, CEUs and •	
college classes to build skills and 
knowledge.

Works with staff to create their •	
professional development plans. 

Works to reduce staff turnover.•	

Identifies current best practices •	
in field.

Uses good management •	
practices. 

Develops a plan to exceed •	
licensing standards.

Uses knowledge of accreditation •	
standards to improve the 
program. 

Reflects on his/her performance •	
and seeks feedback from staff, 
families, and others.

Creates a professional •	
development plan to build 
personal knowledge and skills. 

Helps staff meet professional •	
development goals.

Mentors others in the field.•	

Presents at conferences or •	
publishes articles on early 
childhood topics.

Has the program assessed by •	
outside evaluator. Uses feedback 
to create a program and staff 
development plan.

Identifies barriers to professional •	
development and works to 
reduce. them.
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TEAM 3 Professional Development & Higher 
Education

Agenda – May 17, 2010
• Welcome and Introductions
• Review of Agenda 
• Overview of ECAC Leadership Kickoff 

Meeting
• ECAC Statutory Guidance
• Focus Area Questions That Will Guide Work 

– Overarching Questions
– Questions for Working Groups
– Questions Posted for Public Input
– Review of Resources & Key Documents
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TEAM 3 Professional Development & Higher 
Education

Agenda (Continued)
• Working Groups Discussion of Focus 

Questions
• Report Back from Working Groups
• Next Steps and Group Assignments
• Calendar for Future Meetings

– May   24, 2010   Time:  1:00 – 4:00
– May   31, 2010   Time:  1:00 – 4:00
– June   7, 2010    Time:  1:00 – 4:00
– June 14, 2010    Time:  1:00 – 4:00
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Overview of Early Overview of Early 
Childhood Advisory Childhood Advisory 
Council Leadership Council Leadership 

Kickoff MeetingKickoff Meeting
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Federal Initiatives Promote Federal Initiatives Promote 
Collaboration Collaboration 

• Head Start reauthorization (2007) created state 
Advisory Councils on Early Childhood and Care

• Statute provides Governors responsibility to 
designate council for each state

• American Recovery and Reinvestment Act 
(2010) provided initial funds for council work
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Council Leadership Teams
• Team One: State Needs Assessment and Unified 

Data on Quality, Availability, Access
Periodic Needs Assessment
Unified Data System

Leaders: Representative Shannon Erickson, Melanie Barton, David Patterson
Staff: Betty Gardiner
Ombudsman: Terry Richardson

• Team Two: State and Federal Coordination and 
Increasing Participation

Opportunities for, barriers to, collaboration
Recommendations for increasing participation in federal, state, local programs

Leaders: Leigh Bolick, Peggy Ford
Staff: Debbie Robertson
Ombudsman: Governor Richard Riley
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Council Leadership Teams
• Team Three: Professional Development System and 

Higher Education Supports
Recommendations for professional and career development
Extent to which higher education institutions assist early childhood 
professionals 

Leaders: Marie Darstein, Pam Dinkins, John Hester, 
Staff: Krista Kustra
Ombudsman: Larry Allen

• Team Four: State Early Learning Standards and 
Readiness Measurement

Recommendations for improving state early learning standards
Recommendations for state and community school readiness indicators

Leaders: Bill Brown, Valerie Harrison, Debbie Hyler
Staff: Dan Wuori
Ombudsman: Susan Shi
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TimelineTimeline
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South CarolinaSouth Carolina’’s s 
Initial ECAC 2010 TimelineInitial ECAC 2010 Timeline

April 15, 2010  ECAC Orientation
May 12, 2010  Leadership Team Kick-off
May 13-June 14 Leadership Goal Teams meet to 

discuss existing efforts, challenges, 
priorities

June 15, 2010 Leadership Team Recommendations and
Strategic Report Draft

June 16-July 15 Public Comment on Strategic Report
June 24, 2010 ECAC Prioritization
August 1, 2010 State ECAC Application
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ECAC Statutory Guidance
& Duties
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SC EARLY CHILDHOOD ADVISORY
COUNCIL DUTIES

Team 3  - Professional Development  & Higher 
Education 

• Develop recommendations regarding statewide professional 
development and career advancement plans for early 
childhood educators in the State; 

• Assess the capacity and effectiveness of 2- and 4-year 
public and private institutions of higher education in the State 
toward supporting the development of early childhood 
educators, including the extent to which such institutions have 
in place articulation agreements, professional development and 
career advancement plans, and practice or internships for 
students to spend time in a Head Start or pre kindergarten 
program; 

Per SC Executive Order #2010-06 (February 10, 2010) under the Improving Head Start for School Readiness Act of 
2007 (in effect, Jan 3, 2007) 13



Overarching Questions for Each 
ECAC Leadership Team:

1. What existing efforts in South Carolina 
and nationally are addressing these 
challenges?

2. What are South Carolina's specific 
challenges in this area?

3. What are your team's priority 
recommendations:  short- and long-term?

14



Questions for Working Groups

Group 1:
• Based upon research, what are the core 

competencies needed for high-quality care and 
education of children birth through transition to 
kindergarten?

• Is the training/education based on these core 
competencies readily accessible for all early 
childhood personnel?

15



Questions for Working Groups 
(Continued)

Group 2:
• Are training opportunities and training delivery 

methods appropriate for all early childhood 
personnel including family, friend and neighbor 
caregivers?

• How are we developing and implementing on-going 
mentoring/coaching that enhances the 
understanding and implementation of assessment 
for individualized instruction?

• What are the strategies to retain the highest 
performing early childhood personnel, which may 
include incentive programs and improved 
compensation? 16



Questions for Working Groups 
(Continued)

Group 2:
• What are the strategies for increasing the number of 

well-prepared people entering the early childhood 
field?

• What are strategies for increasing the diversity of 
early childhood personnel: bilingual and home 
language speakers, staff from communities of color 
and immigrant communities, etc.?

17



Questions for Working Groups 
(Continued)

Group 3:
• How affordable are the 2- and 4- year early 

childhood preparation programs and what are 
the methods to make programs more affordable 
to students with a financial need?

• What are the opportunities and barriers for 
articulation throughout the entire higher 
education system?

• What are barriers to effectiveness of student 
teaching especially while needing to be 
employed and how might these barriers be 
addressed? 

18



Questions for Working Groups 
(Continued)

Group 3:
• What are the roles of the various types of Institutions 

of Higher Education in fully preparing early 
childhood personnel for the field focusing on best 
practice based on current research and including 
intentional teacher-child interactions, working with 
special populations and children demonstrating 
behavior challenges?

• Do the 2- and 4- year programs provide adequate 
number of student slots within a reasonable travel 
range?

• Do the 2- and 4- year programs offer courses that 
meet the needs of non-traditional as well as 
traditional students?

19



Charge to The Groups

1. Clarify the assigned questions.  What is the 
meaning of each question?

2. Determine if the questions are appropriate and 
sufficient for answering the statutory charge.

3. Answer the questions to the best of the ability 
of the group.  Determine a mechanism for 
answering the questions.

4. What key documents/reports does your group 
recommend for the team to review prior to the 
next meeting?

20



Working Groups Discussion of 
Focus Area Questions

• Questions can be downloaded from the 
SCETV portal created for the ECAC:

http://moodle.scetv.org

21



Report Back From Working 
Groups

22



Next Steps and Group 
Assignments

23



Team 3: Professional Development Team 3: Professional Development 
& Higher Education Meeting Dates& Higher Education Meeting Dates

May 17, 2010  1:00 – 4:00
May 24, 2010 1:00 – 4:00
May 31, 2010 1:00 – 4:00
June  7, 2010 1:00 – 4:00
June 14, 2010 1:00 – 4:00

24



1

South Carolina’s Early 
Childhood Advisory 

Council

Team 3 Professional Development 
& Higher Education 

Meeting #2

June 2, 2010



WELCOME and 
INTRODUCTIONS

Team 3 Professional Development 
& Higher Education 

June 2, 2010
2



TEAM 3 Professional Development & Higher 
Education
Ombudsman
Dr. Larry Allen

Team Leaders
Marie Darstein
Pam Dinkins

Dr. John Hester

Support Staff
Krista Kustra
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TEAM 3 Professional Development & Higher 
Education

Agenda – June 2, 2010
Welcome and Introductions
Review of Agenda 
Reports from Working Groups

– Group 1: Core Competencies
– Group 2:  Training & Education of the Early Childhood 

Workforce
– Group 3:Higher Education

Next Steps—Preliminary Recommendations
Calendar for Future Meetings

June 7, 2010    &    June 14, 2010
1:00 – 4:00 4



Group 1:  Core Competencies for High Quality 
Care and Education

Group Leader:  Ann Pfeiffer

5



Group 1: Focus Questions

• Based upon research, what are the core 
competencies needed for high-quality care and 
education of children birth through transition to 
kindergarten?

• Is the training/education based on these core 
competencies readily accessible for all early 
childhood personnel?

6
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Group 1:  Question #1

• A core competencies document for the 
South Carolina early childhood education 
community was prepared by the University 
of South Carolina in collaboration with its 
partner organizations and agencies.  The 
document is a template for trainers and a 
checklist for child care center directors 
who wish to benchmark their programs 
against model standards.
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Group 1:  Question #1

• Training programs, workshops, and 
conferences are all in the developmental 
stages and the content of these 
professional development offerings will be 
guided by the core competencies.

9



Group 1: Question #2

• The Level 1 core competencies are 
adequately addressed through a number 
of training opportunities across the state.  
Levels 2 and 3 core competencies are not 
well addressed.

• There are some areas in the state which 
do not have a sufficient number of training 
opportunities.

10



Group 1: Question #2

• Staff at the child care centers should be 
encouraged to seek out training 
opportunities that expand their knowledge 
and should be discouraged from repeating 
trainings on topics they have already 
covered previously.

11



Group 1: Preliminary 
Recommendation

• The group would like to see the statewide 
use of the core competencies document.
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Group 2:  Training & Education of the Early 
Childhood Workforce

Group Leader:  Melissa Starker
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Group 2:  Questions 

• Are training opportunities and training delivery 
methods appropriate for all early childhood 
personnel including family, friend and neighbor 
caregivers?

• How are we developing and implementing on-going 
mentoring/coaching that enhances the 
understanding and implementation of assessment 
for individualized instruction?

• What are the strategies to retain the highest 
performing early childhood personnel, which may 
include incentive programs and improved 
compensation?
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Group 2: Questions (Continued)

• What are the strategies for increasing the number of 
well-prepared people entering the early childhood 
field?

• What are strategies for increasing the diversity of 
early childhood personnel: bilingual and home 
language speakers, staff from communities of color 
and immigrant communities, etc.?

15



Group 2: Question #1

• Course and training offerings should be targeted 
to a broad range of early childhood educators, 
including classroom teachers, family visitation 
practitioners, Head Start employees, and foster 
care caseworkers.

• Partners should make an effort to compile a 
master list of course, workshop, and conference 
offerings so that the broadest range of early 
childhood practitioners might take advantage of 
professional development opportunities.

16



Group 2:  Question #1

• Partners should identify gaps in the 
professional development offerings and 
work toward plugging them.

• On-line courses, workshops, and webinars 
are being used more frequently now due 
to budget constraints, so the partners 
should establish criteria for including these 
Web-based trainings.

17



Group 2:  Question #1

• The number of professional development 
opportunities, as well as the focus of these 
opportunities, varies from region to region, 
and partners might wish to explore ways to 
coordinate workshop and conference 
offerings to better address the needs of 
the early childhood education community.
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Group 2:  Question #2

• There are currently several programs that 
support a coaching or mentoring model 
and all report improved teacher 
performance. Technical assistance is also 
widely available.
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Group 2: Question #2

• The differences between coaching, 
mentoring, and technical assistance are 
mainly in the focus and the intensity of the 
services offered.

• The major obstacle to implementing these 
programs on a large scale is cost 

20



Group 2:  Question #3

• The barrier to retaining the highest 
qualified teachers seems to be wages and 
benefits.

• Centers with the most highly trained 
teachers have the highest teacher 
retention rates.

• There is funding available for teacher 
training, but recruiting teachers to take 
advantage of the training has been 
difficult. 21



Group 2:  Question #4

• Since the colleges do not offer teacher 
certification in early childhood education, 
recruiting young professionals to this 
education level is difficult.

• The Department of Education does not 
have a licensure/certification process for 
early childhood teachers.

22



Group 2:  Question #4

• Establishing a base level of certification 
could be achieved by using the existing 
ECD 101 course that is offered at the 
technical colleges.
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Group 2:  Question #5

• There are no existing plans for addressing 
diversity in the early childhood community.

• There are few resources for either 
supporting early childhood staff or families 
who have cultural differences.

24



Group 3:  Higher Education

Group Leader:  Pam Dinkins
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Group 3:  Questions

• What are the roles of the various types of Institutions 
of Higher Education in fully preparing early 
childhood personnel for the field focusing on best 
practice based on current research and including 
intentional teacher-child interactions, working with 
special populations and children demonstrating 
behavior challenges?

• Do the 2- and 4- year programs provide adequate 
number of student slots within a reasonable travel 
range?

• Do the 2- and 4- year programs offer courses that 
meet the needs of non-traditional as well as 
traditional students?
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Group 3:  Questions

• How affordable are the 2- and 4- year early 
childhood preparation programs and what are 
the methods to make programs more affordable 
to students with a financial need?

• What are the opportunities and barriers for 
articulation throughout the entire higher 
education system?

• What are barriers to effectiveness of student 
teaching especially while needing to be 
employed and how might these barriers be 
addressed? 
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Group 3:  Higher Education

• http://www.surveymonkey.com/s/JS2N5D3
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Next Steps– Preliminary 
Recommendations 
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Team 3: Professional Development Team 3: Professional Development 
& Higher Education Meeting Dates& Higher Education Meeting Dates

June  7, 2010 1:00 – 4:00
June 14, 2010 1:00 – 4:00
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